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ABSTRACT

The aim of this research is to study the condition of higher education after the
introduction of Bologna reforms, to examine one of the pillars of Bologna process-the credit
system and, finally to find out how it has affected the quality of education and the motivation of
students.

At first, the Bologna Process is described for precise understanding of the topic and the
practice of the reforms in different European countries. The research is focused on the Armenian
universities. The paper aims to find out whether the implementation of the Bologna Process has
affected the quality of education, and if affected, whether it has affected positively or negatively.
Focus groups with professors and students, and a survey among students were conducted to
answer to the research questions.

In the framework of this study it was found out that both the students and professors are
divided in their opinions about the reforms, and the process of implementation. Mainly, they
complain about the implementation that should be carried out more seriously and should be
managed more effectively.

Finally the paper comes up with conclusions and some recommendations, the fulfilment
of which will contribute to the elimination of current drawbacks and will promote further

development of the system.



Introduction
The aim of education should be to teach us rather how to think, than what to think,
rather to improve our minds, so as to enable us to think for ourselves,
than to load the memory with thoughts of other men.

Bill Beattie

Education is, was and always will be the cornerstone of development, the guarantee of
success and the most important investment that people may make in their lives. This statement
has always been as important as it is now. If in past centuries the pace of education was not that
much rapid and fast developing, today’s situation differs totally. Throughout the world both the
secondary and higher education has become the first question in all the families.

The education was always very developed in European countries, especially in England
and Germany. These are the two countries where anyone would wish to study. Certainly besides
these two countries, there are a lot of other countries throughout Europe that have high quality in
higher education.

The situation in Armenia is different. From 1922 to 1991 our country was under the
Soviet system. During this period the life was much easier in the sense that people graduating
from one university, and getting one profession could immediately get jobs. The state had an
obligation to ensure a workplace for everyone, and it did. This was not a time when career was as
important as it is today, but getting jobs was definitely easier.

The picture of today’s system cannot be compared with the past one. Today there are
many opportunities. Most of the young generation wishes to be the leaders in their respective

field, and this goal is accompanied by the fact that there is a high competition among the



professionals, and today graduating from one university cannot surprise anyone. Most of the
students that want to have a high-salary job have to study well, during studies participate in
voluntary works, take internships, be active in NGOs, take some extra subjects and certainly be
educated abroad.

Why did this happen? The pace of the development in any sphere including economics,
mathematics and especially technology is very fast, and today’s student has to learn a lot besides
the textbooks of universities and taking every-term exams. The growing willingness to study
abroad is conditioned by the fact that many employees require it for high positions, and today, in
the century of “money,” where people know the value of wealth, they wish to be not just
“managers” but “bosses” in their professional career. Certainly this becomes possible through
better education that unfortunately today cannot be received in our country.

After independence Armenia was facing a difficult period of adapting to the changes of
21* century. The system of education still remained almost the same as it was during the Soviet
era. There are still professors at the Universities who used to lecture during 1990s and even
earlier.

The situation was expected to change to the better when the Bologna process was
introduced in 2006. These reforms came to change the Soviet system with the new one which
was going to be on the same ground with the European standards.

The Bologna Process has already been introduced in Europe in 1999 with the Bologna
Declaration. It was the driving force of Higher Education reform in Europe. The impact of these
reforms was phenomenal despite the fact that the Bologna Process is an intergovernmental and
legally non binding. The main aim was to establish a European Area of Higher education

(EHEA) by the year 2010. This had to be done through many changes in the system and through



reforms as to remove the obstacles to mobility and the creation of a readable and transparent
system of degrees essentially based on 3 cycles: Undergraduate Bachelor degrees, Master’s
degrees and doctorates. Other areas of the reforms put emphasis on quality assurance, acceptance
and transferability of qualification and credits as well as creating a European dimension in higher
education and promoting life-long learning (Lane, 2008).

The process had pros and cons. Good thing about the reforms is a two-tier system that
may reduce the cost of wrong choices made by students. Besides, a two-tier system promotes
flexible succession into postgraduate studies by allowing students to enter the labor market
earlier and to find out what competencies they should develop when going back to university for
obtaining a master's degree (Cardoso et al, 2008). It was found out that in the countries where
graduates enter the labor market earlier, the consequences of education tend to be more positive
(Harmon et al. 2003). These are few of the factors that show the possibility of European higher
education to be much more responsive to the needs of an increasingly flexible labor market and,
therefore, boost graduate employability.

However, there is another view, according to which the new system is based on the
programs that seem to be the pressed ones of the older programs. In this case, if we compare the
students graduated from the universities where they have studied under the new system with
those graduated from old ones, we will definitely see the better knowledge in the latter students.
This view is based on the assumption, that in two-tier system students do not get the knowledge
deeply (Cardoso et al, 2008).

The fact that the students will enter the labor market after receiving Bachelor’s degree

certainly is not a dogma, and a survey was held, according to which only 22% of the institutions
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reported that most of their students will enter the labor market after finishing the first cycle. This
brings skepticism about the success of the reforms (Crosier et al, 2007).

Above said shows that the change towards the new system was difficult even in European
states, which have rich background in the sphere of education. One can say that for such
countries the reforms are much more difficult because they may not wish to change what has
already had firm roots.

Everything has both positive and negative implications and any kind of reforms may be
understood by different people differently. Despite all the negative factors of the reforms, they
have already started, and the only way in this situation is to eliminate the negative consequences
and obstacles towards a better system.

The reason why this topic was chosen as an object of study is the fact that since 2006
introduction of the new system in Armenia, there has been much criticism of the system by the
professors and by the students as well. The main criticism was based on several points:
unexpected changes for not only students but for the professors and administrative staff of the
universities, the decline of the quality of education, not systematic way of reforms, and absence
of leadership in correct implementation. The main arguments of the professors were that the
students became less responsible, and the aim of their learning process became not the quality
but just the credits.

These and other opinions leaded me to examine the subject and to find out what lies
behind these opinions and what should be done to make the system work.

Another reason of choosing this topic is the fact that our country is a developing country
and since its independence we have adopted democratic values. So as to become a developed and

democratic country equal to the European democracies, we are trying to adopt their traditions.
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Sometimes, while taking examples of these countries, we fail to take into consideration the
specifications of our nation. This happened with the Bologna process as well. While trying to
change the system to a better one, we did not consider the fact that we cannot have as smooth
change as those countries do that have stable economic, and educational systems. Before the
presentation of the new system with total changes in the previous one, we ought to get closer to
those changes by initiating small changes. In this way we would be more ready to larger changes,
and the reforms would pass more smoothly.

The paper will be concentrated mainly on one layer of the Bologna reforms: credit
system. The paper discusses the changes the credit system brought in the sphere of higher
education, and how it affected the quality of education itself. The professors’ and students’
opinions concerning the implementation process of the reforms will be examined as well via
survey and focus groups so as to find out what has changed since its introduction. Also, the
motivation of the students will be examined, because it is, from my perspective, one of the most
important aspects of education: a student should be motivated to study better and to set goals.

The examination of the above mentioned will help us to have a clear picture of the
current developments, to come to the answer whether we needed these reforms and to suggest
best changes in the system so as to correspond to the will of both professors and students not

betraying the European principles.

12



Literature Review

Higher education is vital, because it promotes income growth: it contributes to labor
productivity and quality of life, encourages political participation, strengthens civil society and
promotes democratic governance. The correlation between higher education and democracy is
shown in the study by Glaeser et al. as well, who states, that ““...more educated people are better
able to reap the benefits of social interaction themselves, perhaps because they understand better
why they are participating (2007, p.88).” Economic growth is an influential determinant of
poverty reduction and improvements of people’s lives. Thus, higher education shapes the
people’s lives leading them to better living standards at all levels of each society (Peril &
Promise, 2000).

According to Sjur, the author of the book “Recognition issues in the Bologna Process”,
“Bologna Process is the most important reform process in European higher education (2003,
p.9).” The term Bologna Process has been defined by a variety of authors, but the definition of
the Bologna process does not differ in essence among them. Hence, the Bologna Process may be
defined as a voluntary policy by different countries towards the development of the EHEA by
2010 (Great Britain Parliament, 2007). In the framework of this study more than five countries
will be examined, using them as cases to illustrate various points of Bologna process.

The initiators of these reforms were the Ministers of Education of France, Germany,
Italy, and the United Kingdom, who signed the Sorbonne Joint Declaration in 1998, giving a
starting point for these reforms. However, the project was not limited among these states and was
open for other EU member countries and for non European states as well (Garben, 2010).

At its foundation, the Bologna Process was intended to strengthen the competitiveness

and attractiveness of European higher education and to encourage student mobility and
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employability through the introduction of a system based on undergraduate and postgraduate

studies with easily readable programs and degrees. According to the Report on the Development

of the European Higher Education Area, “progress over the years has been uneven. Differences

exist between countries, between institutions as well as between disciplines (Benelux Bologna

Secretariat, 2009, p. 3).”

The detailed outcomes of these reforms that should result in at the end of the process are

well underlined by the expert Dunkek in “The Bologna Process between structural convergence

and institutional diversity”:

e Creation of a system of easily understandable and comparable degrees;

e Creation of a two-tier system of degrees (consecutive study programs,

undergraduate/graduate);

Introduction of a credit system, the European Credit Transfer System (ECTS), as well as
modularization;

Promotion of mobility by the removal of obstacles to mobility; this does not refer only to
geographical mobility, but also cultural competences, mobility between higher education
institutions and training programs or lifelong and lifewide learning';

Qualitative development of higher education through faculty development, study program
accreditation and promotion of European cooperation on quality development;

Promotion of the European dimension in higher education;

Lifelong and/or lifewide learning;

Student participation (participation in all decisions and initiatives at all levels);

Promoting the attractiveness of the European Higher Education Area;

! Helps students to develop the life-long learning capabilities that are needed in our ever-changing society

14



e Dovetailing the EHEA with the European Research Area (ERA), in particular by

incorporating doctoral studies in the Bologna process (2009, p.178).

Regarding the possible benefits of the reforms is considered to be the fact that it would
include the provision of Bachelor’s, Master’s and Doctoral degree cycles, a national framework
of qualifications in each state and an over-arching European framework. The same credit
accumulation and transfer system would be used in all universities, hence facilitating increased
mobility of students within Europe. This new system of education can make Europe more
attractive to non-European students who up until now have been applying to Australian and the
USA Universities. Other benefits from the Bologna Process will be that quality assurance will
become everywhere and the international comparability of awards will be facilitated (McMahon,
2008).

So, the outcomes may be defined in another way as following: the creation of a unified
system for mobility, enhanced quality of education in different Universities due to the good
practices and evaluation, multiculturalism and exchange of ideas and also, in a proactive
competition and an increase of the freedom of students (McMahon, 2008).

During the first period of the undertaken reforms, they were criticized both in Germany
and France accordingly. The main reason for this attitude was the fact that these reforms were
implemented from the top and were not asked for or discussed with people involved in the
implementation process.

During the interviews with administrative staff of French and German universities, there
have been mentioned different opinions concerning the reforms that were both optimistic and
pessimistic. One of such pessimistic view was mentioned by a French director, who said, that

“Universities are conservative. What contribution will this new reform bring to the system? It is
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a new reform, coming from the top, to be applied on, like any other (Serbanescu-Lestrade, 2005,
p- 2).” According to a German Dean, “If this reform is applied in its whole fullness, it will be the
most important reform after Humboldt. We assist at a change of paradigm (Serbanescu-Lestrade,
2005, p. 5).” However, both countries still have steps to undertake for further development.

In respect to the shortcomings the situation in Czech Republic, Finland, Germany and
Italy may be considered, where the changes were dramatic as before the reforms the system of
education was based on five years first degree cycles leading to a Master’s degree. These
countries were required to introduce Bachelor’s degree programs and the cost of these changes
was the quality of the degree. The fact that those with Bachelor’s degree may be employed, does
not occur in practice, because today the Bachelor’s diploma is not valued as a basis for the
employers, and people with sole Bachelor’s diploma are mainly refused by them (McMahon,
2008).

In the case of Georgia, as a result of studies, it was found out that, despite the fact that
from 1980 to 2005 there has been enrollment growth, still there is low enrollment and low
education success rate in Georgia: only 45.2 percent of students actually graduate. In Georgia
financing the higher education at a high rate does not give the positive results, and the state
appropriations do not result in higher involvement or higher educational level and the increased
level of involvement is the result of the migrants to Georgia, rather than the good system of
education (Vedder and Robe, 2008).

Despite the fact that before 2004 the higher education in Georgia had such problems as
corruption, diplomas that did not match the knowledge of the students, low remuneration of the

university staff and other issues, the government of Georgia, after becoming a member of
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Bologna process in 2005, undertook the steps toward the improvement of the educational system,
which have result in much progress in that sphere (Nodia, 2011).

European Students’ Union very often conducts surveys concerning the Bologna process
and its implication in different European countries. The 2007 survey results included responses
from 36 countries concerning the implementation of Bologna Process. According to this survey,
very little progress has taken place in the sphere of financial situation of students. The positive
step mentioned stated by most of the student was the introduction of student loans. The analysis
of the survey revealed that there are still gaps in the system and the implementation has not been
met in expected manner at the national level.

In regard to participation of students it was found out that there has been no real
improvement of the overall situation since 2005. The situation was already not bad in few
countries in 2005: Baltic countries, Finland, France, Norway and Sweden. Nevertheless, in
Austria and Denmark the situation is getting even worse than it was before. Also, there were
countries that did not show any progress but regress as well: Croatia, Hungary, Italy or Spain
(The National Unions of Students in Europe, 2007).

The 2009 survey however, showed again, small changes in the participation level of the
students; the progress seems to be very slow. This time 46 countries were involved in the survey.
Despite the fact that Bologna Process should be a driving force for student participation, in
general, a significant number of countries’ respondents feel that the Bologna Process has, in
reality, had little effect. In respect to employability, the progress was very small in 2009 as well
(The National Unions of Students in Europe, 2009).

Another survey was conducted in Portugal in 2006 by a Commission appointed by the

Ministry to follow the implementation of Bologna process. As a sample of study 30 public
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universities, 38 private universities, 46 public polytechnics and 26 private polytechnics were
chosen. The respondents were the deans and the program directors of these universities.
Respondents had to rank statements in a scale of 1 (strongly agree) to 5 (strongly disagree), and
to specify from a list of items which were the major changes in a number of aspects of the
education processes. The results of the survey were very positive because the administrative staff
of higher education institutions was the supporters of the reforms. One of the most important
finding of this survey was the fact that the leadership of the universities expected the professors
to adhere to initiatives in order to improve their pedagogic skills: 81.6% in universities and
72.4% in polytechnics (Veiga and Amaral, 2007).

After examining the situation in European countries and in Georgia, the next section will
discuss the situation in Armenia, which will help the reader to have a picture of the situation in

Armenia.

Higher Education in Armenia

The Article 35 of the Constitution of the Republic of Armenia states that every citizen
has a right to education. Every citizen is entitled to receive higher education for free and on a
competitive basis in state educational institutions (Constitution of RA, 1995). The Ministry of
Education and Science, as the responsible body for education, has several tasks in the sphere,
which include the implementation of the educational policy, the preparation of the legislative
bills, drafting the regulations for State decision-making, also, the design of the programs in order
to solve the problems occurring in the system of education (UNESCO International Bureau of

Education, 2006).
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After the collapse of the USSR, the system of education, as in all other post-Soviet
countries had to adapt itself with the global changes and face the transition process. Hence, the
process of Bologna reforms is doubly difficult in these countries than in any European one. In
reconsidering and changing the whole nature of higher education system in Armenia, Armenian
government embarked on many steps, one of which was the decision to join the Bologna process
in 2005, committing her to change the structure of education in a way to correspond the
European standards and become a member of the European Higher Education Area. The starting
point of the reforms was the decree of Ministry of Education and Science in 2004 on the three-
tier system with the bachelor, master and doctoral levels of study which became obligatory for
all the universities from the year 2006 to 2007 (Karakhanyan, 2011).

The higher education system in Armenia is overfull by the variety of state and private
higher education institutions. State higher education institutions operate under the accountability
of several ministries but most of them are under the supervision of the Ministry of Education and
Science. According to the study by the European Union’s program called TEMPUS which
supports the renovation of higher education, the system of higher education in Armenia is not
ready yet for the radical structural, programmatic, and organizational changes necessary for an
effective and full implementation of the required reforms. There is a need of substantial
information and methodical support, also legislative amendments as well as revision and
updating of the referred Strategy on Higher Education Reforms are needed (EACEA, 2010).

According to their study, attention should be given to the following points:

¢ Insufficient state financing of higher education;
e A sharp drop in the university research financing and outdated and unclear mode of

selection practices;
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e The need to improve the integration of the overall education system,;

e Corruption;

e An organizational culture based on administrative prescriptions and total control;

e The inflexible approach to the education process;

e The need for a formal approach towards educational reforms;

e The deficiency of accountability and transparency in decision-making processes;

e The marginal participation of students in the management of institutions;

e Superficial structural changes;

e The lack of incentives for quality enhancement among academic staff and traditional
orientation towards getting directives from “uppers”;

e The low level of university autonomy and infringement of academic freedoms;

e The lack of understanding among students of their own role in the education process and

the absence of independent student bodies (EACEA, 2010, p. 7).

There are many state and private universities in Armenia. However, in the last decade
there has been much growth in the number of students who apply to state rather than to private
institutions in Armenia. Also, there is a tendency for paying for higher education. Gender
distribution is more or less equal: however, females prefer the spheres of education and law
rather than other programs offered. However, still there are shortcomings, because the

percentage of unemployed female is twice higher than those of males (Aslanyan, 2005).
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Previous Studies on the Topic in Armenia

The perceptions of professors and students have been discussed previously by different
authors who examined the Bologna reforms in our country.

Karakhanyan and Van Veen have studied the Bologna reforms in Armenia and their aim
was to find out the teachers’ perception about the quality of the implementation of the 2006
reforms. The method of the study used by the authors was interviews with teachers and a survey,
during which eight leading universities of Armenia were chosen with a sample of 300 teachers.
Based on the results of the survey three different groups of four teachers were interviewed.
According to their results there is a group of the respondents that are positively oriented towards
the reforms, and think that the new method would offer new opportunities. Also, there are
people, whose responses showed that they do not think this system is a wonderful one, but are
more prone to the fact that it has both positive and negative factors, and the system may even be
considered as the older one but in a different way: in sense of some modifications brought by the
reforms. An interesting result was the opinion that “the soviet approaches provided for broader
learning and the new approaches provide for deeper one (Karakhanyan & Van Veen, 2010, p.
22).”

There were professors who considered the reform a very negative one, and for them the
Soviet system of education was more of a beneficial type of system for the students, than the new
one. An important observation among these professors was their opinion concerning the
integration of Armenia to the European culture: “Armenian culture has peculiarities and values
that should be preserved and prevented from the Western influence (Karakhanyan & Van Veen,

2010, p. 22).”
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In 2010 a survey was conducted among the academic and administrative staff of the
Yerevan State University in Armenia that showed much more optimistic attitude toward the
reforms. The reason of this view was the fact that the respondents considered the reforms to be a
step towards European integration, which would be the way towards development and higher
standards (Hunanyan, 2010).

The problem of corruption in higher education system exists as well, which is an
important obstacle to overcome so as to have more fruitful reforms. In respect to corruption, a
survey was conducted in Yerevan and Gyumri with the population of individual students and a
sample of 1200 students. The respondents were the 1% and 3™ year students. Almost 40% of
those students find that corruption at university level is of systemic nature inherent to the
imperfection of the education system. Almost 14% of the respondents found the reason for the
corruption economic condition of the staff of the Universities. However, the most essential
finding of this survey was that the largest group of respondents found themselves guilty for the
corruption as well, as they found that this was because of their laziness (Aslanyan, Grigoryan, et
al. 2010).

In respect to the types of changes established after the introduction of the Bologna
process, a survey has been conducted in order to understand the main characteristics of the
implementation process of the reforms. The main findings showed that the steps mainly aimed at
first-order changes that are structural changes, the precise implementation of which, in fact,
creates hopeful prospects for second-order changes. The missing and necessary component in the
case of Armenia is inadequate attention paid to second order changes that is ‘“changes in
educational dimension aiming at the manner in which teachers really act, which stem from their

sense making from and about reforms (Karakhanyan & Van Veen, 2010, p. 20).”
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Another survey was conducted in Germany and Armenia among the academic and
administrative staff of the Friedrich Schiller University of Jena in Germany and Yerevan State
University in Armenia. In contrast to the previous researcher’s survey, this one showed much
more optimistic attitude toward the reforms. The reason of this view was the fact that the
respondents considered the reforms to be a step towards European integration, which would be
the way toward development and higher standards (Hunanyan, 2010).

A study was initiated about the life-long learning, three-cycle system of higher education
and its popularization as well. Life-long learning still remains vague concept in Armenia and
three-cycle education system is also absent in Armenia, because there does not exist any
distinction between second and third cycle, and the Master’s program does not seem to respond
to the needs of labor market. Concerning the third issue, popularization of higher education, a
conclusion is made emphasizing the fact of the institutions’ funds based on the payments of the
students, and the evidence, that the students with low grades receive the same diploma as the
better ones do which result in the decrease of the quality of the graduates (Hakobyan, 2009).

The way that reforms are being carried out in Armenia is vertical, rather than horizontal,
because the signals of changes are sent by Ministry of Education and Science. The changes
taking place in Armenia are more of structural character that is they are fist-order changes. The
opposing attitude towards reforms mainly depends on the lack of knowledge and mentality. In
case of the attitude of leaders, it is realized, that they oppose the reforms because of their opinion
reforms are against the Soviet “classical” nature of education (Karakhanyan, 2011).

In 2008 several researchers from different Universities of Armenia studied the changes
following the introduction of Bologna reforms. According to their studies, in recent years, the

number of outgoing students has increased: mainly, students leave for European countries for
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their further education. The main obstacles in the way of success of the mobility of students were
considered to be lack of financial means and rigid international mobility programs for RA higher
education institutions. Also, it was found out that there are no joint programs among the HEIs of
Armenia, which will result in mobilizing of the students. Such programs are absent not only
among Armenian Universities but also between Armenian and foreign institutions as well
(Manasyan et al. 2008).

A survey was conducted in ASAU in 2008 to find out the perceptions of the students
concerning the Bologna reforms. Six departments of the university participated in the survey,
including both undergraduate and post-graduate students. According to the survey results in was
found out that the half of the respondents were not even aware about Bologna process. 89% of
the students wished to study abroad. The main reason of this willingness was the opportunity to
advance their professional career (51%). 31% of the respondents had already planned their
studying abroad and were looking forward for their graduation (Shinn et al. 2008).

As one can see, the surveys were conducted on quite broad topics trying to find out not
only students’ perception about the system, but also to know their plans for future, whether they
want to study here or go abroad, explore the existing problems in our HEIs from students’
perspective.

Armenia has made a progress toward the reforms, especially in the fields of three- tier
system, quality assurance and mutual recognition of qualifications. However, Armenia still needs
time and efforts to achieve the expected level of the reforms (Sargsyan & Budaghyan, 2007).

The purpose of this research project is to build on the existing data and to add an

additional element, by exploring what has changed since the last studies, specifically in the
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sphere of student motivation with the credit system and the quality of education. The reviewed
literature leads to formulation of the following Hypothesis and Research Questions:

Hypothesis: Professors/students will be more satisfied with the higher education system in
Armenia in case of sufficient implementation of the Bologna reforms.

RQ1: How do professors/students evaluate the Bologna process implementation in Armenia?
RQ2: How do the students feel about the credit system as a whole in Armenia?

RQ3: How did the credit system affect self-reported motivation of the students?

Methodology

In order to answer to the first and second research questions a survey was conducted
among students of different universities. The third research question will be answered to via the
focus groups. One focus group was conducted among professors of the universities that had
adopted the Bologna process, and another among the students of these universities was
conducted to find out their opinions. The aim of conducting a focus group among professors was
to see the differences among them and the students, with whom, as in the methodology part was
mentioned, a focus group was conducted as well. There was an expectation that the opinions of
the professors and students should differ.

To find out the change in the opinions of students and professors over the years of
implementation of the reforms, secondary data will be used as well. It will contribute to having a
clearer picture of the situation in past and in present so as to make a comparison and have

imagination about future developments.
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Survey Methodology

The survey was conducted in May 2012 among the students of five universities that have
adapted the credit system: Yerevan State University, Russian-Armenian (Slavonic) University,
Armenian State University of Economics, Yerevan State Linguistic University after V.Bryusov
and State Engineering University of Armenia. The study was implemented by convenience
sampling targeting 125 students: we walked into universities and gave the questionnaire to
people who were there at that time.

The questions were developed so as to find out the perceptions of students concerning the
credit system and the consequences of the system on the motivation of the students.
Questionnaire included six closed-ended questions, one of which was a demographic question of
sex of the respondent, and the other five measuring the satisfaction with the credit system and the
perception about the credit generally.

Data analysis is based on descriptive statistics for each of the variables collected, as well

as on some statistical tests.

The Focus Group with the Professors

Eight professors involved in the discussion were from the Russian-Armenian (Slavonic)
University (RAU), Yerevan State University (YSU), Yerevan State University of Economics
(ASUE), and Armenian State Agrarian University (ASAU). The professors varied between the
ages of 35-65. It was considered important to have both younger and older professors, because
they younger ones are assumed to be more liberal in the way of their thinking and also, among
those there are professors who have been educated abroad, and know more about the reforms and

are more adaptive to changes in the system.
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In contrast, the older professors are assumed to be more conservative in their thinking
because they are used to the old way of teaching at the universities which comes from the Soviet
times. However, the discussion among these different individuals of different ages and spheres,
showed that the opinion above mentioned is not a certain one, and the opinion can vary based not
only on the education received by the following teacher but also on the individual practice and
the ability to compare two different systems objectively.

The presentation of the interesting parts of our discussion will be the basis later to make

analysis about the situation and make assumptions about the future.

Professors Criticizing the Method of Implementation of the Reforms

The focus group participants shared their ideas and feelings about a number of
shortcomings that the implementation of the new system had. One of the participants thought
that the reform was not well prepared and those affected by the reform were not properly
informed in advance.

“I think that the decision to adopt these reforms was made in a hurry: neither the
professors, nor the students were ready at the time of the implementation of the reforms. The
reason of this may be the fact that even we- the ones, who should know about the changes in
advance, were not informed in advance and were very surprised about the changes in the whole
system of higher education.” (Male professor of 40 from YSU)

Besides the opinions that the students and professors were not ready for these reforms,
opinions were announced by the professors about the guilt of mal-implementation of the reforms.
The interesting finding in the opinions of the professors was that they did not find themselves

guilty in the shortcomings of the results of the reforms.
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“The system aims to make the student be more independent. How far this goal is met, is
still a question, because still I see many gaps in the system. However, the opinion that the
lecturing staff is not active in implementing duties and adapting to the changes, is not right,
because as students, we also want to work in convenient way, and our aim is to give the students
the knowledge that they have come to get from us. We are trying to do the best to meet their
expectations.” (Male professor of 47 from ASUE)

“There are still lecturers that do not have any imagination about the system and still
lecture in an old way. But I do not criticize them, because I am one of those and do this because
from my perspective, my first duty is to educate the students, and I see that if I change my
method, the students will become robots. Maybe I'm wrong, but this is the fault of those
responsible for the implementation of the reforms: if there are professors that today prefer the
old method of lecturing, this means that they are not convinced that the new system is a good
one. That is why I think a better management and carrying out of these reforms should take
place” (Female professor of 49 from ASAU)

Most of the lecturers expressing their negative attitude towards the way of
implementation of Bologna reforms pointed out the main drawbacks in the new system, that
were the way of getting credits: most of the students can be absent from classes and get their
credits via papers. One of the gaps in the system is considered to be the subjective grading

system because professors point out that there are no criteria about grading the papers.
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Professors Supporting the New Higher-education System

During the discussion it was very interesting to follow the debate of mainly those
professors who expressed critically opposite opinions. These professors had an argument and
were able to justify their point of view by different factors. So, there were also those who were
very supportive to the new system.

“I like the system because it made the professors work harder so as to adapt to the
changes. Despite my years of practice in the previous system, I found it very interesting to adapt
to the new one. I don’t think that the system is ineffective, but just have an opinion that the
changes in the system may not give immediate results, because education is a sphere that has to
be developed during the years certainly with the help of professors, students and the whole
administrative staff of the universities. I would like the new system maintain the good traditions
of the previous system and to make new ones that will affect the system only in the positive
manner.” (Male professor of 63 from ASUE)

The interesting fact in the opinion above was the age of the lecturer. Judging from the
reaction of the focus group discussion participants, there was some feeling of surprise at that
moment. This was an opinion that showed that the expected conservative opinion by older
generation to be only a prejudice.

“Certainly we needed these reforms. How long could we continue with the previous one?
If we want to be equal to the European standards, we must adopt the system of their countries.
Certainly the changes are easily accepted by the younger generation. They easily change the
manner of their lecturing, many of them have chance to go abroad, practice their skills, while
older generation seem to be out of game. One of the positive things in today’s education is that

the subjective way of grading the students seems to end, because now the students are graded via
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computer. Also, students get more practical knowledge than theoretical, which was leading in
the previous system.” (Female professor of 35 from YSU)

One of the most unexpected opinions was expressed by the lecturer from Yerevan State
University of Agriculture: “I love the credit system. I love the changes in the system, because
any change is progressive and is a chance to make the system more perfect. Years ago there
were some negative factors that affected the quality of education negatively, but during these
years these negative factors have been discussed for several times, and now everything is better,
and the system works effectively both for students and for us as well. Nothing can be better than
to work individually, to make own contribution to the work done that is provided by the current

system. Students now make deeper research in the subjects and get more information than they

did before.” (Female professor of 52 from ASAU)

Professors Supporting the Old System of Higher Education

Some professors expressed their negative attitude towards the reforms and their results
ignoring the way of implementation. These professors do not think that the matter is in the way
of carrying out the reforms, but the fact is that these reforms cannot make the system a good one,
and they just have exchanged the old successful and effective system with a new system that
does not have any aim to increase the quality of higher education.

“The previous system was more effective in the sense that despite the behavior of the
students during the term, s/he had to be present at the exam. Now, the students do not have fto,
because they collect their minimum credits during the term. Doesn’t it mean that studying at the

universities is easier now? ~ (Female professor of 50 from RAU)
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“I didn’t like the reforms years ago and I do not like them now as well. They are not
implemented correctly in the country. The professors needed to practice for the new system not
during the years of implementation, but in advance, because the students paying money for
getting higher education do not have to be kind of an “experiment” for the professors that are
new in the system. Certainly the pain about the current situation in Armenia is the fact that
Students in our universities think about getting credits more that getting knowledge, they seem to
count days to graduate from the universities. A lot should be done in making the situation better.
The most important thing, from my perspective, is to invest more in the development of the
education, to hire lectures that are not prone to “old lectures”, to give chance to the younger
generation educated abroad to lecture in the universities.” (Male professor of 44 from RAU)

This is a system that makes students work less. This was an opinion of those who were
not against the system but the way the system exists in our country. According to them, students

plagiarize their papers, and mark questions of tests by chance.

Focus Group with the Students

There were ten students in the focus group who were from the same universities, as the
professors. The goal was to find out whether the students had high expectations from the new
system, whether they were content with the implementation of the reforms and whether they
were motivated by them.

There were students among the participants who were very well informed both about the
aim of the reforms, were informed about the start of the reforms and it was very interesting to
listen to those students, because the good knowledge about the initial reforms could be a firm

ground for comparing the aimed outcomes with those that we have in Armenia.
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Students Criticizing the Method of Implementation of the Reforms

Most of the students stressed that the implementation process was wrong, because the
lecturers were not ready for such rapid reforms and that nobody has taken into consideration
students’ opinion.

“When the system was first introduced, we were very happy, because we had many
expectations from it, but soon we realized that the changes did not lead to a better system, but
just changed it. The system will be much more effective if the professor work harder, but in
reality they are very defiant about our results. I wish them to be more student-oriented, not the
ones who come to the universities only for money or filling their Resumes.” (Female student
from YSU)

“The professors do not want to adapt to the changes, they do not think about us. Very few
of them are student-oriented. The main problem is that there are professors who are too old to
lecture in an appropriate way. There are even those who come to classes drunk, or are sclerotic
and thus unable to lecture adequately. What can such lecturers give us?” (Male student from
Yerevan State University)

An opinion of a male student was quite interesting because he stressed the way of the
classes being held at ASAU. “We do not have a chance to answer to the questions during the
seminars because the time frame is not enough, and always are willing to know how do the
professors grade our activity, if, for example I am inactive the whole term.”(Male student from
ASAU)

There was an opinion expressed by one of the students that I think is really important to
take into consideration: “The reforms are not implemented in a correct manner, because nobody

listens to anyone, our students are afraid to express their opinion, because they know that it will
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never be heard. We don’t have even democracy, how we can have democratic reforms, reforms
that are directed towards the brighter future of the students!” This opinion was expressed by a
student from Political Science of YSU.

An important factor that was expected to be touched upon was the institutions responsible
for the introduction of the reforms, the implementation process and the management of problems
rising during this stage. “I wish there would be an adequate and responsible institution that is
able to carry out the implementation of any kind on reform, including the Bologna reforms. The
Ministry of Education does not seem to be very interested in the quality of our education.” (Male

student from Yerevan State University)

Students Supporting the New System

The discussion among the students was much more tensed, because mostly the male
students were not against the system and expressed the opinions which were much more
convenient for them but not good for our future “professionals.”

“I like to study via new system because I don’t have to be present at all the classes but
still I receive my minimal credits and am not dismissed from the University.” (Male student from
ASUE)

“I would like to have tests rather than other formats of exams that our professors use.
There are some who use tests, but sometimes we have to write long answers to broad questions.
The second method is not my favorite one, because in this case the professor can be very
subjective, which is impossible in case of tests.”” (Female student from YSU)

The latter opinion makes evident that there is not a unique system concerning the method
of exams: they vary not only among the universities but even among the departments of a

university.
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There was a student who stressed quite an important factor about the Bologna process
that was touched neither by the professor nor by other students. “For me, the system is a good
one. There are lots of students who criticize it but in fact these are the students that criticized the
older one as well. Maybe there are still steps to be undertaken so as to have the far-reaching aim
of the reforms, but still, the credit system does not function bad in Armenia. The most important
shortcoming here is that Bologna process includes many more areas, but in our country, only

few of them are taken into consideration and are subject to changing.” (Female student from

RAU)

Students Supporting the Old System

There were students complaining of the new system and stressing the fact of the lower
quality of higher education that should definitely not be the result of these reforms.

“Everything became complicated with the new system. Even the most stupid students still
learn. Maybe it sounds very egoistic, but I don’t think that the student that does his best and the
one that does nothing should get the same diploma. But now this is the case. Getting the required
credits is not difficult, because most of the students even do not write the paper themselves but
just buy them .Why not, if the announcements about selling the papers are posted on the walls of
our university?” (Female student from ASUE)

“Test format that is used in this system makes us stupid, because we are able to write our
exams via visual memory.” (Male student from YSU)

According to the students thinking negatively about test format, tests make professors to
be objective, at the same time making exams easier, because even helping each other during the

13 2

tests is more easily: one needs to say the other only “a”, “b” or “c.
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“I don’t like the new system, because studying became too machinery. I don’t have to do

much work in order to get credits, I even don’t have to be always present, because I can refill the

credits by writing just a paper that can be copy-pasted from the Internet. It’s a pity that [ have to

pay for such education.” (Female student from ASUE)

Findings of the survey

The survey showed that 40% of the respondents think the credit system is somewhat

effective, other 24.8% mentioned that it is very effective. The rest 35.2 % of the respondents did

not consider it being effective. Referring to the level of satisfaction with the credit system it was

found out that from 125 respondents almost 66% of the respondents were satisfied with the

system, 27.2% of which were very satisfied with it. Only 32.8% of the respondents were

somewhat unsatisfied or very unsatisfied with it (See Tables 1 and 2).

Table 1: The effectiveness of the credit system
Frequency Percent  Valid Percentf = Cumulative]
Percent
Very effective 31 24.8 24.8 24.8
Somewhat effective 50 40.0 40.0 64.8
Somewhat ineffective 27 21.6 21.6 86.4
Very ineffective 17 13.6 13.6 100.0
Total 125 100.0
Mean=2.8 (4=very effective and 1=very ineffective)
Table 2: Satisfaction with the effectiveness of the credit system
Frequency| Percentf  Valid Percentf Cumulative
Percent
Very satisfied 34 27.2) 27.2 27.2
Somewhat satisfied 48 38.4 38.4 65.6
Somewhat unsatisfied 27 21.6 21.6 87.2
Very unsatisfied 14 11.2 11.2 100.0
Don't know/Can't say 2 1.6 100.0
Total 125 100.0
Mean=2.9 (4=very satisfied and 1=very unsatisfied, don’t know can’t say excluded)
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Survey results showed that the respondents evaluated the credit system rather high (the

mean=3.5). Only 23.4% of the students think that the system affects negatively on the quality of

education, and 12% think that it has no effect (See Table 3).

Table 3: The effect of the credit system on the quality of education

Frequency) Percentf  Valid Percentf  Cumulative
Percent|
Very positive 27 21.6 21.8 21.8
Somewhat positive 51 40.8 41.1 62.9
No effect 15 12.0 12.1 75.0
Somewhat negative 17, 13.6 13.7 88.7
Very negative 14 11.2 11.3 100.0
Don't know/Can't say 1 0.8 100.0
Total 125 100.0

Mean=3.5 (5=very positive and 1=very negative, don’t know can’t say excluded)

To the question how the system affects the motivation of the students again, nearly 60%

of the respondents answered that it affects it positively, 20% of who think that its affect is very

positive. 19% of the students find that the credit system has no effect on the motivation while the

rest of the respondents mentioned about the negative impact (See Tables 4 and 5).

Table 4: The effect of the credit system on the motivation of the students

Frequency Percentf  Valid Percentf  Cumulative
Percent|
Very positive 26 20.8 21.3 21.3
Somewhat positive 44 35.2 36.1 57.4
No effect 24 19.2 19.7 77.1
Somewhat negative 12 9.6 9.8 86.9
Very negative 16 12.8 13.1 100.0
Don't know/Can't say 3 02.4 100.0
Total 125 100.0

Mean=3.5 (5=very positive and 1=very negative, don’t know can’t say excluded)
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Table 5: The effect of the credit system on the studying quality of the students

Frequency Percentf  Valid Percentf  Cumulative
Percent|
Very positive 23 18.4 19.2 19.2
Somewhat positive 50 40.0 41.7 60.9
No effect 19 15.2 15.8 76.7
Somewhat negative 19 15.2 15.8 92.5
Very negative 9 7.2 7.5 100.0
Don't know/Can't say 5 4.0 100.0
Total 125 100.0

Mean=3.5 (5=very positive and 1=very negative, don’t know can’t say excluded)

A Pearson’s correlation test was run in order to find a relationship between the responses
of the students. A statistically significant strong positive relationship was found between the
opinion that the credit system positively affects the motivation of the students and the quality of
their studying (p=0.000, r=0.882). That means that students who tend to think that the credit
system positively affects the motivation to study also tend to think that it affects positively the
quality of education. And vice versa, those who think that it has a negative effect on motivation
also tend to think that it has a negative effect on quality of education.

A statistically significant moderate positive relationship was found between the opinion
that the credit system is effective and the expression that it positively affects the motivation of
the students (p=0.000, r=0.636). This in its turn means that students thinking that the credit
system is effective are prone to think that it positively affects their motivation. And, vice versa,
students thinking that the credit system is ineffective tend to think that it has a negative impact
on their motivation.

T-test was run to find difference in evaluation of the system based on gender. However,

no statistically significant difference was found.
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To find difference in the level of satisfaction between students of different universities
ANOVA test was run and statistically significant differences were found between universities.
As we can see from Table 6, the students of YSU consider the system most ineffective
(mean=2.08), after which comes ASUE with the mean 2.28. Table 7 shows that from the 5
universities most of all the students of YSLU find the effect of the credit system on the quality of
education positive with a rather high mean of 4.48. After YSLU, RAU follows with its positive
responses with the mean of 3.71.

So, as we can see, the credit system is more attractive to the students of YSLU and RAU,

while the students of YSU and ASUE are the most discontent students among other universities.

Table 6: The effectiveness of the credit system

Table 7: The effect of the credit system on the

quality of education

N Mean

RAU 25 2.8400
ASUE 25 2.2800
YSU 25 2.0800
YSLU 25 3.5600
SEUA 25 3.0400
Total 125 2.7600

N Mean

RAU 25 3.7083
ASUE 25 2.6000
YSU 25 3.0000
YSLU 25 4.4800
SEUA 25 3.6400
Total 125 3.4839




Analysis
Analysis of the Focus Groups

The aim of conducting focus groups was to find the answer to one of the RQs (How
professors/students evaluate the Bologna process implementation in Armenia?). At the end of the
discussion the participants were disappointed, because even those who were the supporters of the
system and considered the current problems only temporary, realized, that the problems cannot
be resolved only by time, but much should be done to overcome the obstacles that exist on the
way of successful educational system.

From the opinions one can see that many of the professors are Bologna-oriented. Even
those who criticized it heavily did not mention that they would like to work in the previous
system, but just wanted to see the changes that have positive implications, that lead the students
to work hard and get more knowledge. The perception that professors are not well informed
about the aim of the reforms and the requirements is not right, as the focus group showed.

It was very interesting to see that the professors and the students were actually
sometimes speaking about very similar problems. There were some similarities in the opinions
expressed by the professors and students: the lack of readiness of the professors for the reforms,
the new system being very machinery and an opinion that it got easier to study because class
attendance is not mandatory.

However, as the results of the discussion showed, that the students put a great emphasis
on the guilt of professors that are not much interested in the quality of education that students
receive. In contrast, professors mentioned that they are doing their best, and they were quite

silent about those who are responsible for the gaps and drawbacks in the system.
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The main thing that made happy all of the participants of the discussion in the students’
group was the fact of rotation, because all of them stressed that it was unjust for many students
who studied hard to still pay the whole fee of their education. With the new system, all the
students with high credits had chance to study for free or pay less.

Concerning the group of professors, it was very interesting to find out that none of the
professors said anything about corruption that exist in the system, while some of the students
without going deep into the subject, mentioned that still, professors think about getting money
from them more that giving any knowledge. Also, after the discussions I have found out that the
students seem to be very uninterested in the quality of our education, or more correctly in future
developments. Many of them look forward to study abroad which is very good, because
education is always good, but is very bad in sense that the aim of the reforms was to make the
education of Armenia equal to the European standards, but the willingness of the students say the
opposite: nothing has changed.

Besides all the opinions that are certainly very important for further steps to be
undertaken to make the system work more accurately, there was an opinion by a male student
from ASUA that was surprising for me: “The system should not affect the results, because a
good student studies well in every system.” It was a very encouraging opinion, and from my
perspective, in some sense it is not a wrong opinion. The only thing that I think should be added
to this opinion was that, “This does not mean that the system should be destroyed.”

During the discussions there were opinions that could not be written in the paper. These
opinions illustrated the opinions of the students towards specific individuals, expressing their

attitude toward the professors who are corrupted.
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Certainly, there are positive points in the reforms but negative aspects are too many and
the most important problem is, that according to the opinions of both the professors and the
students, this problem is not of a state concern, “...Nobody thinks about education, about good
education. Nobody wants to do anything with plagiarism, corruption, programs of the
universities.” (Female student from ASUA)

The discussions made it clear that that the opinions do not differ drastically. In both
groups there were people who supported the system in the way it is operating today, and those
who did not like it and even do not want to make efforts to make it better. However, both the
professors and the students stressed the fact of bad implementation of the reforms. This was the
leading opinion in both groups. All of the participants see current problems in the system, and
both among the professors and the students as well, there are ones who consider the reforms very
promising with a good perspective and implemented in a correct manner. If we look at these
optimistic opinions more thoroughly, we may see in fact that those who do not consider
problems that much dangerous for our future, just do not care that much and are just prone to
study easy just for getting a diploma, and in case of professors, just earning money at the
Universities without caring for their students. This does not refer to those who realize the

problems but are optimistic and offer ways to improve the situation.

Analysis of the Survey

As mentioned in the methodology part of the paper the first research question (How do
the students feel about the credit system as a whole in Armenia?) is going to be answered via
survey results. The illustration of the results in the Findings part shows that today students are
quite content with the credit system. If several years ago most of the students were very

discontent with it and seemed not ready for the new changes, today the picture is quite different.
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Because of the limitations of time, it was impossible to conduct a survey with larger
sample, which would help us to have a much clearer picture of the situation. The interesting fact
is that among five universities Slavonic and Linguistic Universities differ much in sense that
students studying there are really happy with the system, and only a few of them expressed their
negative attitude towards it. These results lead us to think that the process is better implemented
in these universities. The most important reason of a good structure of a system in these
universities is a “united” system of exams, requirements, credits, which we cannot see in ASUE,
because as it was mentioned above, the format of exams differs among the professors.

The answer to the second research question (How did the credit system affect self-
reported motivation of the students?) was found out to be closely related with the first one:
students thinking that the credit system is quite a good one are prone to think that it affects the
motivation of the students in a positive manner. This result creates a ground for further
examination of the motivations of the student: it will be very interesting to find out the way the
system affects the motivation.

During the study, a very interesting fact was found. Answering to the questions of the
survey, most students seemed too content with the system. This may be the result of a point that
the questions were closed-ended and they did not go deep into details. Certainly, the survey was
much more concrete. It was expected to find out the different answers based on sex difference,
but as the results revealed, there was no difference at all.

The very important finding, from my perspective, was the fact of the level of knowledge
of the participants of the focus groups. Almost all of the participants knew quite well the details

about the reforms and its aims.
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Form all of the analysis mentioned above we can derive an answer for the hypothesis. We
can see that the hypothesis has found a support, because both the students and the professors
mentioned in their answers that overall the new system is not a bad one, while it still lacks an
efficient implementation.

So, we can summarize that if several years ago both the students and the administrative
staff were very pessimistic about the reforms, today the students are more optimistic. Past
criticism was based on poor knowledge about the reforms, while today most of the criticizing
individuals base their opinion on evidence of bad implementation, and issues that should be

solved in order to reach the goal.

Conclusion, Discussion and Recommendations

In the framework of this study it was found out that both the students and professors are
divided in their opinions about the reforms, and the process of implementation. Mainly, they
complain about the implementation that should be carried out more seriously and should be
managed more effectively. There are students that are content with the new system of credits,
while there are those who do not like it, and prefer the older one. However, the results of the
survey showed that the level of satisfaction with the credit system is rather high. Based again on
the results of the survey, it should be mentioned that the students reported about their rather high
motivation with the introduction of the credit system.

We live in the age of globalization, which is characterized by an expansion of economic
activities across national boundaries with the flows of services, technology, information and
ideas across national boundaries. There has been a great change in the sphere of technology,

communication, the internet and large-scale computerized information systems, which have
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resulted in the compression of time and space. It became possible to conduct business on a
planetary level and today, there are a few limits for a human (Nayyar, 2008).

The role of higher education as a major driver of economic development is already a well
established fact, and this role will increase as further changes in technology, globalization, and
demographics continue to develop and affect each country of the planet. To remain competitive
in light of these changes, regions will need to improve productivity and adopt an innovative spirit
(Sampson, 2003).

Higher education offers a capacity, knowledge, and research necessary to help achieving
these goals. Higher education has historically included economic development as part of its core
mission. The colleges and universities serving the region have allocated fiscal, physical, and
human resources and created entrepreneurship systems within the institutions to advance
economic development (Sampson 2004).

While speaking about the role of higher education it is impossible to neglect the fact of its
main contribution to the society: producing knowledge. The production of knowledge gives a
base for each individual to find his or her area of interest in which one can develop his/her
knowledge resulting in the development of qualified professionals.

The purpose of higher education should not change because of reforms, but the result
should be interpreted only in the sense of development and progress. After signing the Bologna
declaration in 1999 European states, accepting it have committed themselves to implement the
provisions of the declaration and achieve the final goal: the creation of EHEA.

In the democratic European countries these reforms were much more easily to implement
because these countries have had a long and stable system of education, civil society, democratic

values, that are very important when initiating reforms. Armenia cannot be considered a country
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where reforms are easily implemented. The system of education was not stable one before these
reforms, but it was just the one taken from the Soviet Union. It was and still is very unusual for
our students to demand good standards of education, and that is why the change towards
European standards is not smooth in our country. However, our students have changed as well
and now understanding the fact of paying for education, already realize that this education
should be a guarantee for becoming qualified professionals.

Entering the universities students are only 16-17 years old. And the only way to learn to
be a good professional, to work hard to reach the top of their careers is to learn from their
Professors. This means that the staff of professors should be comprised of qualified individuals,
who are willing to share their knowledge with the students and feel responsible for their future
achievements.

After the discussion about the implementation processes in Armenia and the effects of the
reforms on motivation of the students, it was found out that today the picture is much more
optimistic than it was few years ago. Both the professors and the students have complains,
realize the existing gaps that should be filled via steps towards development. It was very
interesting to find out that the professors realize that they have to do much work so as to adapt to
the new system which is new not only for the students.

However, there were findings, that are not that much positive. The discussions during the
focus group showed that the students seem to be very uninterested in the quality of our
education, or more correctly in future developments. It was mentioned by them the unwillingness
of professors, despite the fact that professors were telling about their hard work. Students

pointing out the problem concerning the professors made me think that this is one of the reasons
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they are willing to study abroad, where the professors seem to be more student-oriented and
liberal.

Another important problem that was neglected both by the students and the professors
was the corruption: most of them did not say anything about it. There were students who seemed
willing to mention that problem, but it did not go deeper into discussion.

The most interesting fact, however, were the results of the survey that showed, that
students are motivated with the system and they are not much discontent with it. It was a very
surprising result, because it was not the same as with the focus group results. This may lead us to
thinking that the students while answering to the short questions do not consider the existing
problems as much as they do it while discussing the issue.

It is worth to mention about the limitations of the research: it would be better for further
studies to include more students so as to have a representative sample; also, it would be more
productive to conduct more focus groups, because the discussions in the focus groups give
deeper understanding about the perceptions of the students and professors, than the surveys,
during which the students may “just mark™ an answer, without going deep to the question.

After examining Bologna reforms in Armenia, I have come to some recommendations
that would probably increase the quality of education and make the reforms turn into a more
stable system of education:

» Provide a good and efficient management of the higher education system (new
institutions should operate besides the Ministry of Education, so as they control the
operations of the universities and their staffs).

» While letting the universities create a unique system of their own, create some criteria

so as the universities, despite their differences, become homogeneous;
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»> 40% passing percentage that has today’s quite easy system of credits make higher so
as students work harder;

» Arrange meetings with different professors and administrative staffs of the
universities during which discuss the Bologna system thoroughly so as make them
know the real aim of the system;

» Change the format of lecturing via introduction of presentations and on-line lectures
which will make the system more flexible and give opportunity to students listen to
foreign professors as well;

» Introduce student loans, which will motivate more applicants to the universities;

» Introduce joint programs by different universities, so as to improve the mobility of
students;

» Organize summer schools in Armenia which will contribute to the communication of
Armenian students with students of different nationalities and cultures that will
contribute to their exchange of knowledge;

» Finance universities so as they are able to send the professors abroad for training with
professors of those universities, that have successfully implemented the Bologna
process;

» Introduce more programs by Armenian universities, which will help the students to
have more broad alternatives while making their choice;

» Increase the salaries of the professors so as they are more motivated and less prone to
corruption.

When introducing changes in the system many factors were neglected and the most

important one was the unstable previous system. However, since 2006 much was introduced
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from Bologna process, and despite the fact that many problems continue existing, the reforms are
not an example of a failure. In the case of well implemented reforms in the sphere, taking into
consideration different factors including opinions of both professors and the students, the system
will be a more effective one. Certainly this may lead to less complaint, and less outgoing
students, than there are today. Moreover, these reforms should be well monitored and the
difficulty of implementation should not be carried out by the universities only.

When discussing the problems of the system, most students, as it was mentioned above,
pointed out the factor of professors. However, this does not include their responsibility. The way
towards a better educational system does not depend only on the professors, the role of the
students is very important as well. The students should see that the professors are initiative-
taking, that they do their best for them and the professors should be more student-oriented and
interested in their lectures. And the students should be more responsible for their studies and
should stop learning for grades: they should be more organized and respectful towards their

education. These little changes can be the basis for the larger changes in the system.
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Appendix A: Focus Groups Guideline

Pupl  4kq, hd wbmbtp Unbw Lk Cuwn winphuljumpmbt  dwubwlgmput b
wuwunpuunwudnipjut hwdwp: Ep poypnynipjudp puttwpynudp jdwyuwgpyh, pwth np
nignid Ed Juunwh (huky, np nghts pwg skl pnnuph dkp wuwsubphg: nunwiunid b, np
dwjliwgpnipinibp YJubd pugunuybu bu, b wyt Ynsuswugyh wohwwnwpu wjwpunbinit whu:
‘Lwly, skd tipydh ny Uh wmbnil, hiyybu bl nplihgk pwt npp dwntiwgnyg Juuh dkq' npuybu wyu
putiupluwb dwubiwmygh:

Ugwulwuuyh, npuytugh pnjnpu uktp hpwp, b dkqthg mipupwignipt nitbuw junubjnu
htwpwiynpnipjnit: Bhkp hwdwdwyudbup, np dkyp dhuwytt ywhwnp E junuh b pnnpu wywhwp k
hwipqbkup Uniuh Jupshpp: QEquithg mipwpwigniph Yupshpt hud hwdwp pwwn Juplnnp k:

Ujuon putiwpluwt phudwt b pupdpugny Yppnipjut ptdnpdubpp Zujwunwind b
Atp Jupshpp nkdnpdubph hpujubwgdwt Jepupbpu: Npuybu guuwinuubp (ntuwbnnubp),
Jupémid b phdwbt dkq hwdwp Jupbnp L b Eu jgwbwbuwgh juk) dEp dwpbkpt m
wnwwynpnipinibubpp phdwgh onipe:

1. Bty bip Uinwdnid 2006p.-h pupdpugnyyh Yppulut hudwlupgnid thnhnunipymbikph
Jtpwpbpyuy (Yptinhunwihtt hwdwlunpg, b wphwuwpwy hush dwuht np nknyuy tp):

2. Qtp  Yupshpnd, hiusnt” hpwlubugykght pupdpugnyi Yppenippub  ph$npdubpp
Zuyuunubind b s ygunwlyng:

3. Py bp Yupsmud, wpmynp phdnpdikpp  £hown bqubwiln] Lo hpuljwiugyby
Zujuuwnwinid, htiywhuh phpnipinitubp Gp hupubpn tunb)/nud:

4. P’y bp Gupsmu, h'usyhuh wqpgmpmib b mubkgh] ok$nplubpp niuwbnnubph
Uninhjughwjh ypw unynpbnt tjundwdp:

5. Uhts wjdd nhdnpdubpp ppujubwugdl; it npnuhwjwug Yhpwny Yppnipjub
twuupupmpjut Ynquhg: P us bp jupsnid, uw tnpuwy, ph pigpuhwupnyg

woltunwlipuyht ng b busn™:

6. Pusywbu  Yqhwhwunbp twpijhtt  pwpdpugnytt  Yppwlwt  hwdwlwupgh
wpynibwybnnipmniip wjuopjuw hwdwlunplygh htwn hwdbdwnws:

7. Npn’tp bp hwdwpmu twuljhl hppuluwt hwdwljupgh hhdtwluh weu]bnpmbikpp
b phpnipjniutpn:

8. busujhup” puykp Yakobwplkhp pupdpugnyl Yppmpjut nnpuond, bpk nibkbwhp
Uppnipjut Lwjuwpuwp (huknt htwpwynpnipinii:
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Appendix B: Questionnaire of the survey?

1. Epplihgh hudwuupuind puuwnubtph Ynquihg wknkljugt] bp, ph his k
qpugnnnipnLup:

uyn

___ny

std Jupnn wuky

2. Upmnp 2btp pnthnud wiglugynud b inbin Ejunduljut puupbnwgubp, nph pipugpnid
nruwtinnukpp mbnknipinit Bt uvnwinid gpugnnnipjut dwupb:
_____wjn

ny

stu uupnn wuky

3. Upnnp wbknjul bp, pt huswyhuh htinhtwuyht dkgptpnidp Jupnn Ehwdwpydty
gqpugnnnipni:

wjn

ng

____skd upnn wuly

4. Cuwn Qkq hkwnlywy gnpénnmpiniultpp Jupn ki hwdwplb) gpugnnnipejni:

Un 0y 2ghwntd
buntptubnhg wdpnnowju wpnwwnwp Ytpgubk] b puuwunuht tkipuwywgut) hppl ubthwljw
wpjuwnwip
bPuntpubunhg jud wy wnpniphg mbkpunh juinpubp pun-wp-pun Yipupunwnnpt; (copy-paste)
wnwbg wnpnipp bpknt
Uy hEinhtwlutph Wnipp b dnptpp ubthwlwt puntpny JEpupununplp wnwig wnpnipp
uobnt

5. Zudwpm U kp, np qpuignnmpjntip wiuqihy wpupp E:
uyn

n

__skd upnn wuly

21t was a joint survey. The questions of this study included from 14 to 20.
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6. Unipuughtt wmpppwnwiip gphjnt dwdwtwl) nppw+t hwdwu Ep hunbpubnhg
wUpnnowljut yupwgpudutip copy-paste minid wnwg wnpnipp tobkne:

— BEpplp
Upltwnwiph 10% ns by
Ushuwwnwtiph 10-30%
Upounwtiph 30-50%
Ushuwwnwtiph 50-80%
Ushumwnwtiph 80% wyby
Ushuwwnutipp wdpnnonipjudp yipgunid GU hinbpttinhg

7. Qbp ntuwinnujut thnpdhg kjukny, nppwting k dtp upshpny hwjwbwlwl, np
nruwtinn h wpjuwnwtipp gudp guwhwnyh gpugnnnipjut ywwndwnny:

__ Cuwn hwjwiwlwu k

_ Zujwtwlub k

_ Zajwbuwlwb sk

__ Popndht hwdwiwljui sk

8. Qpugnnnipinit juwnwpbihu npynp dnwénid kp, np bp wpuwnwpp Jupnn k
qpugnnnipjut yuwndwnny gusdp qguuhwwnyh:

uyn
ny

__skd upnn wuly

___ Gpugnpnipjudp skd qpunynid

9. Qpuynp wonmwnwtpubpnid gqpugnnnipinit juwnwpbjhu bpplt unnwgt+) Lp
ujuwnnnnipinit puuwjunuh Ynnuhg:

wjn

ng

__skd upnn wuly

___ SGpugnnnipjnib skd juwnwply
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10. Uqtih pun n+p $npdwnh hwbdtwpupnipniubpnud bp gpugnnnipni juwnwpnid
(nunpt) dhuyt kY nuppbpuly):

__ [MEdbpunbbp

____Umpuwjhb wppownwupkp

_ “Yhuyndwjht wpjownwipubp

__ Uwghunpnuuljub pkq

__ Otd jupnn wubky

__ SGpwgnnpnipjnib skd wmbnud

11. Upmnp hwdwpnud kp, np hmdtwpupjuws wnweowmtinpuiptipp hwdwwywnwupiwnid
Et Qtp wjunbdhwlwb hkwnwppppnipiniuttpht:

wyn

__my

std Jupnn wuby

12. 0"pl k Qbp Yupshpn] nuwbngibph Ynquhg gpugnnnipyut hhdwlw,
wdktwunpbnp wuwwndwnp (punpk] dhuyt Uk muppbpuly):

__ dudwbwlh wqulwu hupunipnyt woimnwip juwnwptint hwdwp

___ Ghwnwljub hdnnipniuttiph gqulwu huptnipnyt wopwnwbp juwnwpbnt hwdwp
___ Zwudtwpupynn wpwownpuiph pYugnn wthdwuwnnipiniip

____ Onynipjnia

____ Poinph ophtiwjhtt hEwnlbkp

___Fwuwjunutubph wunwppbpnipniip junwpwus wyhtwwnwiph yepupbpyug

__ Spwgnnnipjub hwdwp yuwndh puguljuynipniup

_ Uy yguwndwun (k)

13. bul] whawp 2kq hwdwp, kpk kpplihgk wpky bp qpugnnnieyniy, n'pb k kb hhdtwlub
wuwndwnn (Lok] UEY yunwuawi):

__ dudwbwlh wquwlwu huptunipnyt wppuwnuip juwnwptint hwdwp

__ Shunwljub hdnmpjniubph ywlwu htpunipnyyt wpjuwnwp
Juwnwuptint hwdwp

__Zwbudtwpwpynn wnwewnpuiiph pyYugnn wthdwunnipiniup

___ Onnipjniu

______ Pninph ophttmljhtt hEwnlkp
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Twuwjunutbph whnwppbpnipniip junwpws wpjuwnwph
bpupbpyuy
Qpugnnnipju hwdwp yuwwndh puguljuynipniup
— Un (ugky)

14. YQupnn b+p wuky, nip thndhtt hwdwdwyg Ep, hwdwdwgu Ep, hwdwdw;jt skp ph
ponpnyhtt hwdwdwyg skp, wytt dinpht, np hwbtdtwpwupynn wnweowbinpuiptiph
wthbwnwppphp (huk) b kE QEq npynid gpugnnnipinit juwnwpky:

__ Lhnyht hwdwduwyh td
_ hwdwduwju td

_ hwdwduyu skd

__ Pnnpndht hwdwdwgt skd

15. bPuspwtin+] tp punJuwpupywé Ypbinhunwihtt hwdwljupgh wpnnibwybnnipjudp:

___ Cuun puupupyusd bd

___ Npnowlh swhny bd pijupupyusd
_____ Ujupwi b pwupupqus skd

___ Cughwbpuybu pudupupgus sk
__2qhwtd/skd fupnn wubky

16. Bty bp Yupsnid, wpnyn+p Ypknhunught hwdwlupgp wpynbu]bn k:

____ Cuwun wpynitwybwn hwdwlwpg k

__ Npnowlhnpkt wpynitwybwn hwdwlwupg £
___Ujupwi  wppynibwdbwn hwdwljupg sk

___ Cughwbpwybu wpnynibudbn hwdwljupg sk
__ 2qhwtd/skd fupnn wubky

17. busuyb u bp ghwhwinnud Ypkghunught hwljupugh wqnpbgmpintip Ypenipput npulh

Ypu:

___ Cuunppulub

— Opnp suhny npujub

__ Nsdh wqpbkgnipnil

____ Npnp swithny puguuwlut
Cun puguuwlub

2ghwnbtu/skd Jupnn wubky



18. I"hzulhnu E Yptinhuniwghtt hwdwljupgp winpunununid ntuwbnnubph® unynpbnt
tjuundwdp pwhwgpgnyubnipjut ypw, pun 2kq:

___ Cuwngpuljub

— Opnp suhny npujut

_ 2h winpununund

___ Npnp sunhny puguuwljui
Cun puguuwlju

_ 2qhwtd/skd fupnn wubky

19. Pusuib u k ypknhnughtt hudwlupgp winpuyueimd nuwingibph wpwgunhum pjut

Ypu:

____ Cuwnppulub

— Opnp sunhny npujub

__ Oh winpunununid

____ Npnp suhny puguuwljui
Cun puguuwljui

___9qhwutd/sbkd upnn wuly

20. uanpnud B, tptip QbLp ubinp:

Upuljut
bPqujut
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