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1. Introduction



Introduction S
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* Reading is among the most essential skills in a target language.

*Strategies in reading: pre-reading, whilst-reading and
post-reading (Al-Faki &amp; Siddiek, 2013).

» The pre-reading stage helps learners have better comprehension
of the text (Alemi & Ebadi, 2010).

* The inclusion of technology in the reading task is a helpful for
better comprehension (Stearns, 2012).
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The Role of Reading Comprehension in Teaching |\ “//

* Reading 1s intentional and unintentional mental operation
(Mikulecky, 2008).

* Readers accumulate implications from a text to understand it

precisely (Eskey, 2002).
* Comprehension of the text as a whole (Gilakjani & Sabouri, 2016).

» Relation between the reader and the text (Al-Faki &amp; Siddiek,
2013).



Reading Strategy Instruction (&S

* Strategy teaching is critical in the EFL framework (Saricoban,
2002).

* Achievement of reading comprehension independently (Aghaie &
Zhang, 2012).

* Reading activities that enhance motivation can impact student
performance (Guthrie et.al. 2004).



Pre-Reading Strategies and Their Effectiveness Y

® Pre-questioning strategy:

1. Improves online and offline reading ( Lewis & Mensink, 2012 ;
Mousavian & Siahpoosh, 2018).

2. Initiates background knowledge (Aziz, et.al, 2017).

® Brainstorming strategy:
Activates background knowledge



Pre-Reading Strategies and Their Effectiveness

e Jocabulary pre-teaching:
1. Comprehension of text and remembering details (Gi-Po, 2004).

2. Connect words to previous knowledge, comprehend content and

vocabulary (Tam et.al. 2006).

3. Pre-questioning strategy influences on comprehension more than the
vocabulary pre-teaching strategy (Maghsoudi, 2012; Mihara, 2011).



The Internet and Online Reading Comprehension [‘\‘5-‘ )
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* Learners can have access to a multitude of articles and websites
(Park et al., 2014).

* Online and offline readers interpret texts differently (Leu et.al. 2007).

* Browsing the internet and looking for resources necessitate
thinking skills (Singhal, 1997).



Purpose of
The Study

The study aims at:

*Offering teachers with a unique perspective

of delivering pre-reading strategies.

sinvestigating the influence of pre-reading
strategies with and without online reading on
Students perspectives in an English

Afterschool program in Armenia.



Research Questions

RQ1

Does the inclusion of online
reading with pre-reading
strategies influence reading

comprehension? If so, how?

RQ2

Which pre-reading strategies
are most effective with and
without the incorporation of

online reading?

RQ3

What are students’ attitude
towards pre-reading
strategies completed with

and without online reading?



3. Methodology



Typ OlOgy * Mixed method research
(MMR)

Action Research « QUAN + qual

 Convenience

Quasi-Experimental

Study
Treatment Group Comparison Group
With Inclusion of Without Inclusion of
Online Reading Online Reading




Context Participants

Yerevan, Armenia Treatment group - four

English Afterschool Comparison group- four

Program Students’ Ages: 11-17
Proficiency:Intermediate

L1: Armenian

Materials

Language Leader

Presentation Slides

< AUA

American University
of Armenia



Data Collection

*Weekly Teaching & Assessment —

four weeks
*Treatment Group - Once a week
] Comparison group - Once a week
*Class Observations through
& Video Recordings
Post -Study / “\

Interviews Post-Test

Pre-Test

& American University
Qe .
of Armenia



Data Analysis (=)

\\l we
| Quantitative Data | Qualitative Data
Weekly Assessment Tests, Pre- Interviews and Video
and Post-Tests Recordings
*Via Excel * Recording
- Percentages for mean scores * Transcription
*Standard Deviation * Interpretation of important

aspects



4. Major Findings



Research

Question 1

The results highlight that the

Does the inclusion of
progress of the treatment group

online reading with

pre-reading strategies participants in reading

influence reading comprehension was more

comprehension? If so, noticeable than the comparison

how? group.




The Comparison and Treatment Group Results for the @’

Pre- and Post-Tests. \\b//
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The Comparison and Treatment Group Results for the ,_‘\
Pre- and Post-Tests. Nt/

Comparison Treatment

Pre-test

Post-test

Difference in
Progress




Research

Question 2

Which pre-reading
strategies are most
effective with and
without the
incorporation of online
reading?

According to the findings, the pre-questioning
strategy was the most successful for both treatment

and comparison groups.

For both groups, the next in effectiveness came the
vocabulary pre-teaching strategy, and the third in

efficacy was the brainstorming strategy.

The treatment group underwent a better
development in reading comprehension than the

comparison group in all the three strategies.



The Comparison and Treatment Group Results for the three l// \;\\\
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Strategy Effectiveness

B Strategy1 [ Strategy2 [ Strategy 3
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The Comparison and Treatment Group Results for the three

(A )
Comparison Treatment

29% 36%

Strategies.

Pre-Test and
Pre-Questioning

Pre-Test and
Vocabulary 17% 31%
Pre-Teaching

Pre-test and
re-test an 99, 239,

Brainstorming




Research

Question 3

b

What are the students
attitudes towards
pre-reading strategies
completed with and
without online
reading?

Comparison and Treatment Group

Pre-reading strategies.

* activated students’ background

knowledge

* prepared students for the texts by

providing an outline.

* clarified the content of the passages.



Research

Question 3

b

What are the students
attitudes towards
pre-reading strategies
completed with and
without online
reading?

Treatment Group

Utilizing Searching Tools and Reading

Online:

* aroused interest, motivation, engagement
* increased confidence due to familiarity
* provided additional information

* expanded imagination



5. Limitations & Delimitation



Limitations

*Number of Learners

*Time Constraint

Delimitations

*Familiarity with Textbook
*Proficiency Level

*Age

- AUA

American University
of Armenia



Pedagogical Implications

It is recommended:

To combine online reading with pre-reading strategies since it

offers:

» wider perspective
* better reading comprehension

e complete acquirement of new information




Recommendation for Further Research

Further research could perform a comparable study:

* over a lengthier duration
 with larger sample size

e containing participants with greater level of proficiency.



Conclusion

The results of this study highlight the significant role of online
reading in the process of pre-reading strategy instruction in an EFL
classroom. It also suggests that students' enthusiasm and interest
increase as a result of navigation as well as the use of search tools
on the Internet. Consequently, students gain a more precise view of
the reading texts included in their curriculum.

& American University
i\~ .
of Armenia
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