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[ CLIL is an umbrella term incorporating a large number of
pedagogical approaches (Coyle et al., 2010).

[0 Students are exposed to L2 through the medium of content
(Moghadam & Fatemipour, 2014).

0 The focus of a CLIL lesson is on employing scaffolding
strategies to activate students’ schemata (Marsh, 2013).

[0 CLIL addresses a variety of L2 instructional i1ssues worldwide.



Literature Review




[OCLIL was introduced in Europe in mid 1990s taking its roots

from the Canadian immersion model of L2 teaching
(Cross, 2013; Dalton-Puffer, 2009; Eurydice, 2006; Marsh et al., 2001).

UCLIL regulations differ from country to country (surydice, 2006).

OCLIL:
= improve learners’ L2 competency
= develop content skills

= expand their socio-cultural awareness
(Coyle, 2014; Lasagabaster, 2011; Marsh, 2013).



[0 CLIL curricula is quite flexible

(Coyle et al., 2009; Ellison & Santos, 2018).
0 Finnish and Spanish teachers have the authority to determine

CLIL curriculum arsh, 2013; Martin, 2008; Moate, 2017).

[0 Flexible use of L1/L2 inside CLIL classroom is emphasized

(Lasagabaster, 2013; Martin-Macho Harrison & Faya Cerqueiro, 2020).




0 High tendency in increasing learning interest and

fluctuation in L2 prOﬁCiency (Amiri & Fatemi 2014; Lasagabaster 2011).

[ Teachers with theoretical knowledge on CLIL had

relatively optimistic attitudes towards the method

(Banegas, 2013; Lancaster, 2016).



Having the previous literature as a ground base, the study

implies that CLIL has a huge potential to be successfully

employed in the Armenian public school EFL classroom.




The study aims to:

[HExplore the Armenian public school EFL teachers’ and
students’ attitudes towards CLIL approach.

[IFind out the method’s affordances and limitations in this
particular educational context.

[Identify the potential of CLIL in resolving some of the
instructional challenges existing in public schools.



RQ 1: What are the affordances and limitations of CLIL

implementation in a public school in a regional area of
Armenia?

RQ2: What are the 9th-grade public school students’ and
their teacher s attitudes towards CLIL methodology?



Methodology




Typology

Action research Non-probability, purposive
Cyclical structure sampling strategy

Mixed method
approach
Methodological Triangulation
QUAL—>quan (Leech & Onwuegbuzie, 2007)




Context Participants

Armavir, Armenia 0 EFL teacher

Public school [ 20 students
(11 female & 9 male)

» 9 orade

Formal context

0 Five-week (2 class
hours a week) = Age: 14 -15
implementation

= Level: Beginner —
Low-intermediate




[ Textbooks:

9th—grade English (Grigoryan, 2016),

5t_grade Natural Science (Gazaryan, 2013)
6M-grade Natural Science (Gazaryan, 2013)
7M_grade Geography (Margaryan et al. 2013),
[0 Worksheets and pictures,
0 Audio/video materials,

[ Supplementary realia materials.



Instruments:

]
]
]
]
]
]

Pre-study observation,

Pre-study interview with the teacher,
CLIL-lesson observations,

Field notes,

Post-study interview with the teacher,
Post-study survey with the students.



Data Collection Procedure

CLIL assistance _ Pre-study Pre-study class
interview with

to the teacher observations
the teacher

Textbooks’ CLIL-class

Lesson planning

analysis observation

Students’ survey

Identify
students’
interests

Post-study
interview with
the teacher




) CLIL implementation




) Data Analysis

Qualitative Data Quantitative Data

Inductive analysis: Descriptive analysis:
0 open coding and [0 Percentages using
saturation MS Excel

0 axial coding

[0 theoretical coding for

data synthesis
(Corbin and Strauss, 1990)



Major Findings




Affordances:

]

The students were more attentive and engaged

during CLIL classes.

Relatively low-level students started to participate

in class discourse.

L1 usage was decreased to 1ts minimum.



Class activities preferred by the students

Activities with visuals

Audio/visual activities with PPT 20%
B 5%

Writing activities

Poster preparation

Group works

Vocabulary activities

’ ' |
55%

65%

25%

I
0% 20% 40% 60%

80%

100%



Students’ final group
work assignment




Students’ final group work assignment




[ Students were vastly occupied by
the chosen content topics and the
type of activities.

Affordances of CLIL 0 Vocabulary and speaking skills
showed remarkable improvement.

0 Students’ motivation and
creativity raised significantly.
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OGrammar instruction was omitted,
OLack of teacher training,
OL2 usage,

.leltathnS (?f G PLIPR 1] s ck of knowledge on content topics
implementation and related terminology,

OUnclear instructions.
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Students’ attitudes:

[l remarkably positive attitudes towards CLIL,
0 increased interest towards L2 classes,

0 improvement in speaking, vocabulary, reading and listening

skills.



Regular L2 classes VS CLIL classes

*“Regular classes =*CLIL classes



Able to understand, couldn't
respond

Learning more about other
subjects than English

MNot understanding L2
instructions

MNot understanding teacher's
speech

Other
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0 CLIL positively influenced the
teacher’s pedagogical beliefs as the
method:

* motivation & engagement,

* enhancement in speaking, listening

Teacher’s attitude & vocabulary skills,

* potential to reduce the level
differences.

[0 The time constrains and limited
resources.
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Limitations and Delimitations




[0 The participants’ unawareness of CLIL

[l Time constraints
[l Biased answers

[0 Researcher’s subjectivity



[0 Method of instruction (CLIL)

0 Location
[ Educational setting

[0 Offline classes
[ Students’ age and grade



Recommendations




[0 Use online open resources to create CLIL materials,

[0 Analyze textbooks from other subjects,
[0 Use realia to enhance the productivity of CLIL classes,

0 Employ vocabulary activities and group works.



A quantitative examination of the impact of CLIL on the

overall achievement of L2 skills.

Examine the learners’ motivation level.

Conduct longitudinal research with a larger sample size.
Establish whether CLIL can be implemented in accordance

with the EFL regulations of public schools of RA.
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